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Desired Results

Established Goals:

¢+ Learn processes for identifying lead standards and developing coherent units of
instruction to translate standards into curriculum.

Understandings:
Students will understand...

v

v

The KYAE Common Core standards
are college and career readiness
outcomes for adult education
students.

Translating standards into
curriculum is the second step in
creating standards-based
curriculum.

Identifying Lead Standards and
Developing Coherent Units of
Instruction is an effective process
in translating standards into
curriculum.

Essential Questions:

v' What is the purpose of identifying
lead standards and developing
coherent units of instruction and
lesson studies?

v' What are lead standards and
coherent units of instruction?

v" What is the process for identifying
lead standards and coherent units
of instruction?

Students will know...

>

>

>

The purpose for translating
standards into curriculum.

The connection between unpacking
the standards and translating them
into curriculum.

The definition of a lead standard

Students will be able to ...
» ldentify lead standards.
> Cluster standards into coherent
units of instruction.

» Develop four units of instruction.




and a coherent unit of instruction.

» The process and tools to identify
lead standards and develop coherent
units of instruction.

Assessment Evidence

Performance Tasks:

X/

+« Given a set of standards, identify
lead standards.

¢+ Given lead standards, develop four
coherent units of instruction.

Learning Plan

» Complete a graffiti board to discuss progress made in unpacking standards,
building sample activities, and aligning them to resources.

Review the objectives and tools for Unit One.
Identify Lead Standards from a chosen grade level.

Discuss examples of a unit plan.

vV VYV V¥V V¥V

Cluster standards to form four coherent units of instruction.
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Materials

Resources

MPR Associates & Susan Pimentel, Inc. (2009). Standards-in-Action: Innovations for Standards-Based
Education. U.S. Department of Education: Office for Vocational and Adult Education

KYAE Common Core State Standards - English Language Arts

KYAE Common Core State Standards - Mathematics

Handouts

1. Course Map

2. KYAE Common Core Standards - ELA - Quick Reference Guide
3. Criteria for Identifying Lead Standards

4. ldentifying Lead Standards - Example

5. Identifying Lead Standards - Guided Practice

6. Template for Units of Instruction

7. Sample Unit of Instruction

8. Unit of Instruction - English Language Arts Example

9. Exit Slip

Agenda
Section Timeframe

Entering Activities 30 minutes
Review of Unit One 30 minutes
Identifying Lead Standards 2 hours and

25 minutes
Lunch Break 60 minutes
Developing Coherent Units of Instruction 1 hour and

15 minutes
Closure 20 minutes




Timeframe: 30 minutes

A PPT #1- Translating Standards into Curriculum (Title Slide)

KYAE
Common Core Standards
Professional Development
FY 2012-2013
Directors’ Orientation

Translating Standards Into Curriculum:
The Lead Standards Approach

g

R PPT #2- Entering Activity

Entering@ctivityl

As you enter the room, grab a dry erase marker and find the graffiti board
posted on the wall. Write your answers to the following questions anywhere
on the board.

In what ways are you y How are you using the
using the resources from last year’s PD

KYAE Common Core (e.g. the unpacking charts,
Standards sample activities, resource

in your classroom?@ alignment charts)?

What areas are still

challenging for you?

participants to write answers on the graffiti board as they enter the room. The answers will be reviewed later

* Place the three questions on the slide on a graffiti board posted along the wall. Display PPT. Instruct
in the session.
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& PPT #3- Translating Standards into Curriculum

Ul

RnitR2R

'Developed by:
KYAE

Source:

Standards-in-Action: Innovations for Standards-Based
Education. (November 2009). Produced by U.S.
Department of Education Office of Adult and Vocational
Education, MPR Associates, Inc, and Susan Pimentel,
Inc.

Presented by:
CCLD

As part of a pilot project supported by the Office of Vocational and Adult Education, KYAE staff and staff from five
Kentucky adult education programs spent a year and a half learning about content standards and standards-
based instruction. That project is called Standards-in-Action, or SIA. During that time, KYAE adopted the
Common Core State Standards, which have been adopted by 44 states. Also the GED ® Testing Service announced

that the GED ® 2014 will reflect these standards. In light of these circumstances, KYAE leadership decided to
expand the initiative statewide beginning in FY 11-12.

The purpose of this initiative is to prepare teachers at all levels in the educational system to deliver standards-
based instruction that will prepare students for success in college and careers. Professional development around

the Common Core State Standards is occurring in every school district in Kentucky as well as in university teacher
education programs.

Your work in this initiative will fulfill your professional development requirement for the year. However, this
initiative is much more than typical professional development. This is a multi-year effort to prepare instructors to

plan and deliver standards-based education, with a focus on college and career readiness. PD for FY 12-13 will
focus on the second innovation or unit of the initiative.

PPT #4- Agenda

+»Meeting@bjectivesH
«»* PDEDverviewl
«»* Review@nitAR

.

“*|ldentifyingllead@tandardsk

zv)

[

+» Designing@oherent@nitsBfAnstruction®
[l

KD

** NextBtepsh

=

Review the materials that will be used:
1. KYAE Common Core Standards - English Language Arts

2. Standards in Action: Innovations for Standards-Based Education
3. Handouts 1-10
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Much of the content of this PD was adapted from Standards in Action: Innovations for Standards-Based Education
(SIA) professional development program, developed by Department of Education’s Office of Vocational and Adult
Education. The SIA guidebook provides a resource in implementing the processes that we are covering in the
KYAE PD. This year will be applying Innovation Two or Unit Two. Each of your directors was given a copy of the
guide. It may be downloaded from the Standards in Action website.

Today we will be discussing the meeting objectives and providing an overview of the PD. Next, we will review Unit
1- last year’s PD and discuss how it ties into this year’s PD. Next, we will be modeling and practicing the process of

identifying lead standards. Then, we will explain the process for designing units of instruction from your lead
standards. At the end of the day, we will discuss next steps.

& PPT #5- How the Four PD Units Fit Together

How the Four PD Units Fit Together

Then revisit
units to
respond to
indentified

professional
development
needs of staff,

This professional development initiative is the result of KYAE’s participation in the U.S. Department of Education
Standards-in-Action project. The Standards-in-Action process consists of four units. In the first year, we implemented Unit
1, Understanding the Standards We Teach. This year we will be focusing on Unit 2, Translating Standards into Curriculum.
Unit 3, Focus on Assignments, and Unit 4, Observing Standards-in-Action, will be covered in the third year. Each unit
builds on the one before it. The fall sessions focused using the KYAE Common Core Standards for English Language Arts.
The spring sessions focused on the KYAE Common Core Standards for Mathematics.

The units build upon one another. As you progress through the units, you will continue to build resources that you can use
to create and implement standards-based education. In year three, you will be completing Units 3 and 4. All instructors
across the state will participate in Unit 3. Each program may focus on ESL, ELA or Math or both. In the spring, program
directors will attend Unit 4: Observations and Effective Teaching and Learning Practices and share what they learned with
instructors. The process for each Unit is described in the SIA guide.
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R PPT #6- Objectives

©

@ Debriefimplementing@nit@neInnovation@ne)—
Understanding@he@tandards@VelTeach.?

@ RecognizefheBurpose@nd@ontentdor@niteTwol
(Innovation®)—Translating@tandardsAntol
CurriculumBndAnstruction:Erhel.ead®tandardsk
Approach@@

@ [dentifyfleadBtandardst
@
@ Develop@EBpart®BANnitDfEAnstruction

As last year, the state was divided into ten learning communities. This year, each learning community will be
divided into teams. Unless you wish to work with another program in another county, each program will be a
team within the learning community. However, there may only be four participants on a team. If your team
consists of more than four staff, your program director will have divided you into teams. You are currently
sitting with your team. It is necessary to keep the teams small in order to receive the most benefit in completing
the activities. Each learning community will be attending two face-to-face sessions followed by a job-embedded,
learning activity to be completed at your program. As in last year, those participating the fall PD will use the
KYAE Common Core Standards for English Language Arts and those participating in the spring PD will use the
KYAE Common Core Standards for Mathematics.

Refer to HO #1 - Course Map.

Refer to the Course Map. Explain that the PD is divided into two units- Unit 2A and Unit 2B. Each part
contains a face-to-face session and a job-embedded activity. Review the goals, objectives, and activities.
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Course Goals

Recap Unit
One and ifs
application to
program
development

Receive an
overview of
Unit Two and

learn processes

for identifying

lead standards

and
developing
coherent Units
of instruction

Apply

processes for
developing

coherant units
of instruction

KYAE Common Core Standards PD FY 2012-2013
Translating Standards into Curriculum

Course Map

Course Objectives Activity
Complete and
1. Review Unit One debrief a graffiti
board
2. Discuss progress made with )
tools learned in Unit One List progress made
on with tools used in
Unit One
- J
. Recognize the purpose, N Write @ purpose for
content, and process for Unit 2 Unit 2
—Tmpsk}hng Standards info $ Summarize criteria
Cumculum for lead standards in
i 7 words or less
. Identify lead standards
Complete a chart
. Develop part of a unit of for identifying lead
instruction standards
j Begin to complete a
unit of instruction

Handout #1

N
L\
[
o=y

=\
<_7

N

Complete four units
of instruction and
post on ANGEL

1. Develop four units of insfruction

i

/ Team Activity \

Program Site “

4 weeks
following

face-to- face /
_ /
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PPT #7- Course Schedule

Foioverview:

<+ LC’s Face-to-Face- Unit 2A

“» LC’s Team Activity- Unit 2A
“ LC’s Face-to-Face- Unit 2B
“ LC’s Team Activity- Unit 2B

<+ Directors’ Debrief

Refer to HO #2 - Course Schedule.

Review the information on the slide. Explain that course schedules were tailored for each learning
community (LC) participating in the English Language Arts and Mathematics PD. They are posted on ANGEL
for each LC with specific dates and locations.

Explain that the course schedule describes the role of the director, instructor and coach for each PD activity.
Reiterate that the coach will serve to assist in facilitating the face-to-face sessions and provide virtual
feedback and support throughout the completion of activities.
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Anticipatory Set
(Fostering Connection)
Timeframe: 20 minutes

Review of Unit One: Understanding the Standards We Teach

& PPT #8- Students who are college and career ready

Students who are
college and career ready

» Demonstrate independence
»  Build strong content knowledge

» Respond to the varying demands of audience, task, purpose, and
discipline

» Comprehend as well as critique
» Value evidence
» Use technology and digital media strategically and capably

» Come to understand other perspectives and cultures

Take a minute to read over the statements describing students who are college and career ready.
How may you observe your students demonstrating these outcomes?

Possible responses may include:
» Students able to demonstrate independence by implementing reading strategies on their own to comprehend
authentic, relevant text.
» Write a document that would respond to the varying demands of audience, task, purpose, and discipline.
» Read and respond to texts expressing varying viewpoints.

The Common Core State Standards for English Language Arts state that students who are college and career ready
demonstrate these skills.

Review the skills on the slide and provide further examples..

These are the outcomes we can expect to see our students achieve after receiving standards-based education. The GED®
Test 2014 will be aligned with Common Core State Standards.



& PPT #9- College and Career Readiness Anchor Standards Vs. Grade Specific Standards

College and Career Readiness Anchor Standards
vs. Grade Specific Standards
Reading for Information and Literature

CCR R2. Determine central ideas or themes of a text and analyze
their development; summarize the key supporting details and
ideas.

RLK.2 With prompting and support, retell familiar stories,
including key details.

RL1.2 Retell stories, including key details, and demonstrate
understanding of their central message or lesson.

RL2.2 Recount stories, including fables and folktales from diverse
cultures, and determine their central message, lesson, or moral.

HO #2 - KYAE Common Core Standards Quick Reference Guide for English Language Arts.

Refer to the College and Career Readiness (CCR) Anchor Standards on page two of the guide.

The Common Core Standards for English Language Arts are divided into the following strands: Reading, Writing, and
Language. Reading is divided into Reading for Information and Reading for Literature. The standards also contain
Speaking and Listening and Literacy in History/Social Studies, Science, and Technical Subjects. Although all strands are
important, we are going to focus on Reading, Writing, and Language for this PD.

“The CCR standards anchor the document and define general, cross-disciplinary literacy expectations that must be met for
students to be prepared to enter college and workforce training programs ready to succeed. The K-12 grade-specific
standards define end-of-year expectations and a cumulative progression designed to enable students to meet college and
career readiness expectations no later than the end of high school. The CCR and high school (grades 9-12) standards work
in tandem to define the college and career readiness line—the former providing broad standards, the latter providing
additional specificity. Hence, both should be considered when developing college and career readiness assessments.
Students advancing through the grades are expected to meet each year’s grade-specific standards, retain or further develop
skills and understandings mastered in preceding grades, and work steadily toward meeting the more general expectations
described by the CCR standards (Common Core State Standards, 2009).

Refer to HO #2 - KYAE Common Core Standards Quick Reference Guide for English Language Arts.

Refer to the College and Career Readiness (CCR) Anchor Standards vs. grade specific standards on page five of the guide.
Show the example of the how the second CCR Reading standard is tied to the corresponding grade-specific standard.
Refer to the KYAE Common Core Standards for English Language Arts.

Choose a grade level and show the relationship between the anchor standards and the grade-specific standards of a

particular grade within a particular strand (e.g., writing anchor standard number 1 and the 1st writing standard for K,
1st, 2nd, 3rd 4th and 5th grades).

23



College and Career Readiness Anchor Standards
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Reading for Ukeyature Reading for Information
RLK.2 With prompting and support, retell familiar stories, Including key detalls. RIK.2 With promgting and support, identify the main topic and retell key details
of o text.

RL1 2 Retell stories, ' key details, and
their contral metsage o lesson.

RL2.2 Recount stoeles, inchading fables and folktales from diverse cultures, and
determine their central message, lesson, or moral.

stories, fables, folk and myths from diverse
the central lesson, or moral and explain how it is
conveyed through ey detals in the test.

RIA 2 Determine o theme of a story, drama, or poem from detalls in the text,
summarize the text.

\

RL32

RLS.2 Determine a theme of » story, drama, or poem from detalls in the text,
Inchuding how characters in & story or drama respond to challenges or how the
speaker in & poern reflects upon 8 topic, summarice the test,

RLE 2 Determine & theme or central ides of & text and how & is conveyed
theough particular details; provide a summary of the text distinct from personal
opinions or judgments.

RL7.2 Determine a theme or central idea of a text and analyze its development
over the course of the test; peovide an objective summary of the text

RLB 2 Determine a theme or central idea of » text and analyze its development
over the course of the text, Including its refationship to the characters, setting,
and plot; provide an objective summary of the text.

RLO/10 2 Determine & theme of contral idea of a text and anaslyre in detad its
development over the course of the text, Incuding how it emerges and is
shaped and refined by speciic detalls; provide an objective summary of the
teat.

RL11/12 2 Determine two of more themes or central ideas of o text and analyze |
their development over the cocrse of the text, including how they interact and
busdd on cne another to produce a compk prowede an ob
summary of the text.

Vv

/} REL 2 Mentify the main topic and reted key detais of » text.
RI2 2 dentify the makn topic of & multhparagraph text &s well s the focu of
specific paragraphs within the test.

RiD .2 Determine the main idea of a text; recount the key detalls and explain how
they support the main idea.

R34 2 Ortermine the main ides of & text and explain how It it wepported by key
detafly; summartze the text.

Ri% 2 Determine two or more main ideas of a text and explain how they are
supported by key details; summarize the text.

952 Determine a central idea of a text and how it is comveyed through
particular details, provide a summary of the text dutinet from perscnal opinicas
of padgments.

llﬂzmmammuhnuumm
development over the course of the text, provide an objective summary of the
text.

RISl 2 Oetermine a contral ides of & text and snalyze fis development over the
course of the text, incduding its relstionship 1o supporting ideas; provide an
objective summary of the text.

/" RI9/10.2 Determine a central idea of a text and anatyze its development over the
course of the text, including how it emerges and is shaped and refined by speaific
detally, provide an cbjective sumenary of the text.

RI11/12.2 Determine two or mare contral ideas of a text and analyze thes
development over the course of the text, including how they interact and budd
©n one another to provide 2 g alysis; provide anm ob; yol
the text.

/
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Teaching and Learning
(Information and Modeling)
Timeframe: 20 minutes

& PPT #10- Unpacking the Components of the Standards

We "unpacked” each standard into its component
parts:

> Skills
» Concepts/Content

» Context

» Cognitive Demands or Level of Thinking

With your team, you created a resource to unpack standards into skills, concepts, and context. Next, you determined the
level of thinking that would be required by the student to demonstrate the standard. Next, you were to describe a student
activity tied to a specific standard. The samples activities were to be relevant and reflect real-life, attract and hold student
interest, reflect the right level of complexity given the cognitive level of the standard, be meaningful to the student, and
make connections to other standards.
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R PPT #11- Unpacking Chart Example

overall structure
(e.g., chronology,
comparison,
cause/effect,
problem/
solution) of
events, ideas,
concepts, or
information in
two or more
texts.

P.12

contrast |events,
ideas,
concepts or
information

Standards 2 3 4 5 6

Skills Concepts Through a Cognitive | Sample Activity

Included in |Included in Particular Demand/

Standard Standard Context Levels of

Thinking
RI5.5 Compare Compare |Overall Two or Analyze | Present the following
io: The d f

and contrast the |and structure of |more texts scenario: The wincow o

your Honda van will not roll
up! What can you do? Here
are two articles that might
help since it is 9:00 P.M. and
the dealership is closed.
Compare the information
given and decide if there is
something you might do
besides cover the window in
plastic!
http://wiki.answers.com,
How_to_fix_Odyssey 2001
driver_side_power_window.
not_coming_up
http://www.ehow.com,
how_7645790_fix-window-
wont-go-up.html

You used an unpacking chart tool to unpack a selected number of standards. The purpose was to begin to understand the

standards by breaking them down into skills, concepts, and context in order to better understand the skills we need to

teach in order to assist students in mastering the standard.

This slide provides an example of an unpacked standard.

Conduct a think aloud of the unpacking process using the example on the slide.

able to determine which standards may be clustered to direct meaningful units.

& PPT #12- Chart for Aligning Resources to Standards- Example

Chart for Aligning Resources to Standards - EXAMPLE

Determine |2 =Tight

Steck- Vaughn

[Standards

Chapter and Pages

Level of | Chapter and
lig Pages

- Resource #1-Name  [Pre- GED Series
level of Alignment N
and Publisher:
alignment: 1= Partial
Algnment Contemporary
0=No Resource #2-Name  |Achieving TABE Success
Alignment | and Publisher:
Resource #3 — Name KET X
and Publisher: Pre- GED Connection
Resource #1 Resource #2 Resource #3

Levelof | Chapterand | Level of
Alignment Pages Alignment

RIS.5 Compare and contrast the
overall structure (e.g., chronology,
comparison, cause/effect, problem/
information in two or more texts.

P.12

lsolution) of events, ideas, concepts, or

Pages 13-15

1 0 0

10-15 1

Next, you were given a tool to assist you in aligning your resources to standards. This is an example of that tool using
standard RI (Reading for Information 5.5). The resources are listed at the top. For each resource, you identified the pages
that aligned to the standard in the first column. In the second column, you were to identify the level of alignment. A “2”
indicated that it was tightly aligned, a “1” indicated partial alignment, and a “0” indicated no alignment.

In Unit Two, you will be clustering the standards into units of instruction. By breaking them down, you will more easily be
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R PPT #13- Completing Materials for Instructional Use

Completing@Materials@or@
Instructional@Jsel!

The final step in Unit Two was to complete materials for instructional use, which is actually an ongoing step. At the end

of the PD, you were encouraged to continue to unpack the remaining standards and align them to resources.

& PPT #14 - Entering Activity Debrief

Entering@\ctivity@ebriefl

In what ways are you
using the
KYAE Common
Core Standards
in your program?

How are you using the resources
from last year’s PD (e.g. the
unpacking charts, sample
activities, resource alignment
charts)?

What areas are still
challenging for you?

At the beginning of the day, we asked you two questions to give you the opportunity to let us know what you have been

doing in your programs to further standards-based instruction.

Read the answers posted on the graffiti wall from the opening exercise.

Many of you have been continuing to build your library of resources. This year, we will begin to add to those resources by

creating coherent units of instruction and conducting lesson studies.
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Timeframe: 20 minutes
Identifying Lead Standards

% “How do we currently support our students in attaining the standards?”
L]

R PPT #15- How Do We Support Students in Attaining the Standards?

How@D oM eBupportBtudentsdnf

Attaining@®he®tandards?F

How do we support students in attaining the
standards?

PreviousBApproach?l New@pproachk

CoverZachBtandard®  IdentifyRssential@reas?

separately®o@nsurel  offfocus@End@evelopll

coverage®fthe@ontent? units@fAnstruction?
aroundBeveral?
standards@

‘.l' Many educators may attempt to cover each standard individually by creating lessons to meet that standard. As we know in
adult education, we do not have our students long. This PD will provide you with tools to identify essential areas of focus
and develop units of instruction around several standards. In other words, you will get a “bigger bang for your buck.” You
will be able to create curriculum to provide your students with what they need most, first.
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& PPT #16- Translating the Standards into Curriculum

-

Conduct?
Lessonf

DesignCl Studiesl

Coherent?

IdentifyLl Unitsmfa

Lead®

Instructionl
Standards?

Refer to Standards-in-Action: Innovations for Standards-Based Instruction, Unit 2-5 & 2-6.

There are three steps to the process. You will identify lead standards, design coherent units of instruction, and conduct a
lesson study. Identifying lead standards helps instructors to focus on key concepts and ideas. Lead standards become the
guideposts for organizing instruction. Next, participants will group lead standards into coherent units of instruction, which
becomes the organizing tool around which curricula is built. Lastly, instructors will create lesson studies, where they will
have the opportunity to share, test, and hone lessons built from the units of instruction with peers (SIA guide Unit 2-5 & 2-

6).
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R PPT #17- Identifying Lead Standards

Identifyingead®tandardsl

“Selecting a group of “lead” standards that embody
important areas of emphasis — within a larger set
of standards- that can guide the development of
coherent instructional units and teaching
practices.”

They become a tool to develop units of instruction
and lessons.

SIA Guide: Unit 2-4

‘.l' You will be selecting standards from a larger group of standards that identify skills you believe should be a focus for
instruction and learning. These lead standards will become the guiding tool for creating units of instruction. For example,
there are ten Reading for Information standards. From those ten, you will choose the standards you believe are the most
important to teach. Then you will look at the next strand, Reading for Literature and choose lead standards from those.

R PPT #18- Underlying the lead-standards approach...
“Underlying@hedead-standardsl

approachisbelief@hat,MvhilezlIz
standardsre@rucialdearningf

outcomes,mhot@lIZtandards@rel
created@qual.”R
@

SIAGGUidef{Unit2-4)

. Although all standards are important, we do not have the time and resources to teach each one individually. You will
determine which standards are most crucial to cover with your students in the short period of time that you have them.
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R PPT #19- Some standards are...

-y

“Somefstandards)#Xhedead?
standards@zre@isefulFEuidepostsk

for@®rganizingfinstruction.”

SIAIZEuideIIUnitI?-ll)lE

These standards become the guideposts for organizing instruction.

R PPT #20- As an instructor...

#

As an instructor....O

How will identifying lead
standards impact your planning
and instruction?

Ask participants to brainstorm answers to the question “How will identifying lead standards impact your planning and
instruction? Flipchart responses. Next, ask how identifying lead standards may benefit students.

31



R PPT #21- Purpose for Identifying Lead Standards

PurposeforQ
AdentifyingdeadBtandardsp]

» Streamlines@ndrioritizes@ontentby®istinguishing@hel
standards@vith®@he@nostiowerEnd®onsequence.?

» Avoids@he'mile-wide@ndinch-deep”@pproach,Bo&hat?
essential@ontent@anibeovered@eeplydniheillotted®ime.m@

» Creates@Boliddoundation@or®ther@mportant&nowledge@ndE
skills.z

a

a

SIAGuide:@UNitR-43

Review the slide.

& PPT #22- Purpose for Identifying Lead Standards

“ThelnitialFoalds@othavednstructorsk
reviewi@liDfheEZtandardsEnd?
identify@Bubset®fStandards@oBervel
ashefackboneroundwhichi

remaining@tandards@anieldinked®ol
organize@oherent@inits®f?
instruction.”

SIAEEuideBUnit@-G)IE

Review the slide.



9 How do we determine which of the standards should be guideposts for instruction?
Accept random responses from participants.

R PPT #23- Begin by asking...

“What are the essentials our students
must learn for success- for this
class, for important assessments
during their educational career, or
for life?”

SIA Guide: Unit 2-6

We will begin this process by asking the following question, “What are the essentials our students must learn for success -
for this class, for important assessments during their educational career, or for life?”

y

As instructors, what info do you consider to determine this?

Possible answers may include:
e Assessments such as the GED & TABE
e Student work
e Student goals

Timeframe: 15 minutes
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Teaching and Learning
(Information and Modeling)

Timeframe: 35 minutes

Ifyou were to determine which standards are most essential, what criteria would you consider to prepare your students for
college and career readiness?

Possible answers may include:

Skills that will help them pass the GED
Skills to help them in every day life
Skills that will help them think critically

& PPT #24 - Criteria for Identifying Lead Standards

N

e

1. Prerequisite for Further Study
2. Cumulative Power
3. Endurance

4. Leverage

SIA Guide: Unit 2-30

Refer to HO #3 - Criteria for Identifying Lead Standards.

5.

Instruct participants to individually take about three minutes to read the criteria.

Assign one of each of the four criteria to each table. If more than four tables, assign the same criteria to more
than one table.

Instruct participants to summarize in seven words or less the criteria. They must reach a consensus.

After they reach a consensus at their table, pair them with another table with the same criteria and instruct
them to do the same.

Ask each table to share their summary.

Review key points about each criteria.

» To determine if the standard meets the criteria, ask the following questions for each of the criteria...

Prerequisite for Further Study -“If my students learn this, will it prepare them for the next level of study in the
content area?”

Cumulative Power -“If my students learn this, will they also be able to show mastery of other standards? For
example, Reading for Information 6.6 requires that a student be able to determine the authors’ point of view or
purpose in a text and explain how it is conveyed in the text. If they can do this they should also be able to
demonstrate R6.1 - cite textual evidence, R6.2 - determine the central idea of a text, and R6.3- analyze in detail
how a key individual, event, or idea is introduced, illustrated, and elaborated in a text. “
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e Endurance- “If my students learn this, will it give them the ability to perform important life skills?”
e Leverage - “If my student learns this, will it assist them in other content areas (e.g., writing, language, social
studies, math, science, etc.)?”

» A standard chosen as a lead may meet one of the criteria or all four. Most standards will contain some of each of the
criteria, most likely why it is a Common Core Standard. However, you must determine how strong the standard is in
meeting the criteria. For example, some standards will be a stronger prerequisite than others and some will have
more cumulative power, endurance, and leverage than others. Your evaluation will be subjective based on the
criteria.

» Ask, “If my students are only going to be with me for a short period of time, what knowledge and skills would I most
like for them to have before they leave?”

35



Handout #3

KYAE Common Core Standards PD FY 2012-13

Criteria for Identifying Lead S5tandards

I. Frerequisite to Further Study: A standard that prepares a student for the next level of study in the content
areq; a standard required for the next level of insfruction.

Examples in ELA might include speaking about basic needs using simple learned phrases before leaming
how to converse on familiar topics related to self and commmunity with siings of sentences.

Examples in ABE and ASE reading and writing might include learning to answer basic questions about fext
before aiternpting higher levels of analysis; understanding the distinguishing features of a sentence before
being asked to write complete sentences; or being able fo write sentences before moving on fo writing
coherent paragraphs.

Examples in mathematics might include teaching addifion and subiraction as inverse operations of each
other before moving on to teaching their relationship to multiplication and division.

Il. Comulative Powern A standard that includes or incorporates other standards. By assessing a given lead
standard, one would also assess the student’s command over several other standards.

Examples might include the ability to write persuasive essays, give a presentfafion, or construct an
argument. For each of these, students must master a variety of content and skills to write or speak with a
purpose in mind.

Endurance: A standard that qualifies as an important life skill; the knowledge and skills embedded in the

standard have lasting value to a student beyond the course in which they are learned.

Examples might include understanding percentages (sales fax, fips, efc.) and graphic representations of
data [found in the daily popular press); disfinguishing fact from opinion and constructing an argument; or
simply developing vocabulary or summarizing and paraphrasing a text.

. Leverage: A standard that is applicable to other disciplines or content areas.

Examples might include writing, using research skills, applying probability concepts, understanding a main
idea and important details, or determining an author's purpose.

Adapted from: Standards -in- Action: Innovations for Standards-Based Education. (Morember 2009). Produced by U5, Departmment of
Education Office of Adult and Vorcational Education, MPR Associates, Inc, and Susan Pimentel, Inc.. Unit 2-30 Appendix E.
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PPT #25 - Identifying Lead Standards - Process

Processnm

1. Using®heriteria,Andividually@noveFuickly@hrough®nel
strandddomain)@ndhecki@heBtandards&ouatesZmostr
essential.”?

2. Assign@Bointalued1-4@oints)@o@achBtandard,@eserving?
4ointsdorhe@ most@ssential’Rontent@ccording®oihel
criteria.l

3. ShareBcoresfor@achBtandard@vithjour®eam.q{TheFoalds?
to@each@onsensus.BeBbrepared@oBhare®ourationaledf
scores@iffer@videly).?

4. RepeatBteps-3@vithRhe®therBtrandsfddomains)dnhat®
level.&l

Review steps 1-4. It is best to review all of the standards in a strand before beginning with step #1.

R PPT #26 - Identifying Lead Standards - Process (cont.)

Processcont.

5. Select®opBcorers@crossheBtrandsddomains)@sFouriead?
Standards—preferablyGho@nore®han®0-40@ercent®fEhel
standards.l

6. Reflect®nFourBelections@nd@sk@vhether@s@@vhole®hey
represent®he@ore@ontent.?

7. Repeatihe@rocessForveryideveldfEdult@®ducation?
instruction.@

8. Create@BeparatelistfdeadBtandardstbyidevelFor@isel@n?
designing@oherent@initsfAnstruction.@

SIAGuide:AnitR2-11RFA 20

Review steps 5-8.

1 Refer to HO #4- Identifying Lead Standards - Example.
Refer to KYAE Common Core Standards English Language Arts- page 11.

Place Handout #4 - Identifying Lead Standards - Example (Reading for Literature, Grade 2) on the document reader.
Also refer to the KYAE Common Core Standards, page 11. Ask participants to turn to page 11 in the KYAE CCS.

Model the process for identifying lead standards by thinking aloud the steps. Record your answers on the sheet.
Explain to participants that they may want to review the standards to be identified quickly before beginning with step
#1



Purpose:
.

EKYAE Common Core Standards PD FY 2012-13

Identifying Lead Standards - Example

Streamlines and pricritizes confent

*  Allows for essential content to be covered in the allotted time
* Cregtes a sold foundation for other important knowledge and skills
*  Guidepost for focusing instructors and students through leaming process

Dretailed Frocess:
1. As agroup, review the Criteria for no more than five minutes

2. Individually, use the Criteria fo quickly move through one level and mark the standards you rate as
“rmost essential” with a “yes” under the “Lead Standard” column

3. Individually, assign a score in the appropriate column: 4=absclutely essential, 3=essenfial, 2=less

essenfial, 1=nice to know

Handout #4

4. Individually, record notes about the crifera connection(s) to the four listed areas
5. As agroup. share information and determine lead standards
Standards Lead Score | Criteria for Lead Standard
Refer fo the Standards Document Standard? | Assign 1-4 | Prerequisite? Cumulafive Power? Endurance? Levernge?
Yes of Mo
Reading | keykeasand 1
Details
for
Literature
Grade 2 2
[RLZ)
3
Crafftand 4
Structure
5
&
Integration of | 7
Knowledge
and ldeas
&
g
Range of 10
Reading and
Level of Text
Complexity

Adapted from: Standards-in-Action: Innovations for Standords-8ased Educotion. (November 2009). Produced by U_S. Department of Education
office of Adult and Vocational Education, MPR Associates, inc, and Susan Pimentel, Inc.

K-5 |READNG LITERATURE

n

STATE 5TA

STUDIE

Reading Standards for Literature K-5

The following standards offer a focus for instruction sach year and help ansurs that students gain adequate sxposurs to a rangs of texts and tasks, Riger is also
infused through the requirement that studsnts read incraasingly complex texts through the gradss. Students advancing thraugh the grades are expected to mest

each year's grade-specific standards and retain or further develop skills and

Kindergal
Key Ideas and Details

1 With prompting and support, ask and arewer 1.
questions about key detalls In a text,

2 With prompting and support, retell familiar 2
storles, Including key detalls.

3. With prompting and support, identify characters, 3.
settings, and major events In a story.

Craft and Structure

4. Ask and answer quastions about unknown words 4,
In a test.

S. Recognize common types of texts (e.g., 5.

storybooks, poems).

6. With prompting and support, name the author 6.
and lllustrator of a story and define the role of
each in telling the story.

Integration of Knowledge and ldeas

T With prompting and support, describe the 7
relationship between lllustrations and the story In
which they app=ar (2.9, what mement In a story
an lllustration deplcts),

8. (Not applicable to litzraturs) B

a. With prompting and support, compars and a,
contrast the adventures and experiences of
characters in familiar storles.

Range of Reading and Level of Text Complexity

100 Actively engage In group resding sctivitles with 10,

purpass and understanding

in

Grade 1 student:

Ak and answer questions about key detallsina
et

Retell stories, including key detalls, and
demanstrate understanding of their central
message or lesson,

Describe characters, settings, and major events in
a story, using key detalls.

Identify words and phrases In storles or poems
that suggest feslings or app=al to the senses.

Explain major differences between books that tell
storles and books that give Information, drawing
on a wide reading of a range of text types.

Identify who 1s telling the story at varnous points
I a best.

Lkse lllustrations and detalls In a story to describe
Its characters, setting, or events.

(Mot applicabls to Iiteraturs)

Compare and contrast the adventures and
experlences of characters In storles.

With prompting and support, read prose and
postry of appropriats complesty for grade 1

grades.

Grade 2 student:

Ask and answer such questions as who, what,
where, when, why, and how to derronstrats
understanding of key detalls In a text.

Recount storles, Including fables ard folktales
frem diverse cultures, and determine their central
message, lesson, or moral.

Describe how characters in a story respond to
major events and challenges.

Describe how words and phrases (.9, regular
beats, alliteration, rhiymes, repeated lines) supply
rhythm and meaning In a stary, poem, or song.

Describe the overall structure of a story, Including
describing how the beginning Introduces the
story and the ending concludes the action.

Acknowledge differences in the points of view of
characters, Including by speaking In a different
volce for each character when reading dialogue
aloud.

Uss Infarmation gained from the illustrations and
words In a print or digital text to demonstrate
understanding of Its characters, setting, or plot.

(Mot applicable to literature)

Compare and contrast two or more versions
of the same stary (e.g., Cinderslla storles) by
different authers or from different cultures,

By the end of the year, read and comprehend
lik=raturs, Including storles and postry In the
grades 2-3 text complexty band proficiently,
with scaffolding as nesded at the high end of the
range.
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Timeframe: 30 minutes

R PPT #27 - Identifying Lead Standards - Guided Practice

@ Adentifyingdead@3tandards?
Auided@Practicel

I% Refer to HO #5- Identifying Lead Standards - Guided Practice.

Refer to KYAE Common Core Standards English Language Arts, page 19.
. Instruct participants to work with members at their table to identify lead standards. Give them 15 minutes to work
"ﬂ through the process.

Ask for a volunteer to share their results and think aloud through the process.

Ask participants to randomly share the similarities and differences among the members in their group. Ask them to
share their thinking behind their choices.

.,9 Which of the criteria did you use to identify the lead standards?
What was easy and/or difficult about coming to a consensus with your group?
What was beneficial about the process?
(. Move through the standards quickly; however, you may want to scan them all before beginning to rate them.
N . A standard does not need to match all criteria to be a lead standard. You will pick standards that hold the most
weight with each criterion.

e Benchmarks may be a lead or supporting standard if they can be demonstrated in isolation from the other
benchmarks; however, they should be considered with the overarching standard that accompanies it.

Timeframe: 60 minutes
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KYAE Common Core Standards PD FY 2012-13

Identifying Lead Standards — Guided Practice

Standards Lead Score | Criteria for Lead Standard
Refer to fhe Sandond: Document Standard? | Asign i-4 | Preequisie? Cumulaive Power? Endurcnce? Leveroged
Yes or Ho.
Writing Text Types 1
Grade 2 | and Purposes
(wz]
2
3

Production 4

ana
Cistribution of
wiiting
5
&

Ressarchto |7

Ewikd and
Present
Knowiedge
8
g
Range of 10
Writing

Agagred from: Standands i Action: Inmevations for Stanck
Offioz of Adult and Yocationsl Education, MPR Assocstes,

K-5 | WRITNG

19

Writing Standards K-5

The following standards for K-5 offer a focus for |nstructmrv sach year to help ensure that students gain adequats mastery of a range of skills and applications.

Each year in their writing, students should d

each

phistication in all aspects of language uss, from vocabulary and syntax to the development
and arganization of ideas, and they should address |ncreas|ng\y demanding content and sources. Students advancing through the grades are expected to mest
r's grade-specific standards and retain or further develop skills and und di din

grades. The expacted growth in student writing

ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix €.

Kindergartners:

Text Types and Purposes

8

Use a combination of drawing, dictating, and
writing to compose opinion pleces In which they
tell @ reader the toplc or the name of the bock
they are writing about and state an opinion or
preference about the tople or book (2.0, My
favarite book is . . .},

Use a combination of drawing, dictating, and
writing to composs Informative fexplanatory
texts In which they name what they are writing
about and supply seme Information about the
tople.

Use a combination of drawing, dictating, and
Wwriting to narrats a single event or several
loosely inked svents, tell sbout the events in
the order In which they occurred, and provide a
reaction to what happened.

Production and Distribution of Writing

4.
&

(Begirs In grade 3)

With guidance and support from adults, respond
to questions ard suggestions from peers ard
add detalls to strangthen writing as needed.

With guidance and support from adults, sxplors
a variety of digital todls to produce and pubiish
writing, Including In collaboration with pesrs.

Research to Build and Present Knowledge

7. Participate In shared ressarch and writing
projects (=.g, explore a number of books by
a favorite author and express opinlons about
them}

8 With guidance and support from adults,
recall iInformation from experiences or gather
Iinformation from provided SOUrces to answer a
question.

9. (Begins In grade 43

Range of Writing

10, (Begins In grade 3)

Grade 1 students:

Writ= opinien pleces In which they Introduce the
topic o name the book they are writing abaut;
state an opinlon, supply a reason for the apinion,
and provide some sense of closure.

Write Informative/explanatory texts in which they
name a topic, supply some facts about the tople,
and provide some sense of closure,

Wirite narrathves In which they recount two or
mare apprapriataly sequanced svents, inclids
some detalls regarding what happensd, use
temporal words to signal event order, and
provide some sense of closure,

(Begins In grade 3)

With guidance ard support from adults, focus on
a toplc, respond to questions and suggestions
from pesrs, and add dstalls to strangthen writing
as needed,

With guidance and suppart fram adults, uss a
variety of digital tools to produce and publish
writing, Including In collaboration with peers.

Participate In shared research and writing
projects (2., xplore a number of "how-ta™
books on & given tople and use them to wiite a
sequence of Instructions).

With guidance and support from adults,

recall Information from experiences or gather
Information from provided sources to answer a
question.

(Begins In grads 43

(Begins In grads=3)

Grade 2 students:

Writ= opinion pleces In which they Introduce the
toplc or book they are writing about, state an
apinin, sUpply reasons that suppart the opinion,
use [Inking words {e.g., because, and, also) to
connect opinion and reasons, and provide 3
concluding statement or sectian,

Write Informative fexplanatory texts in which
they Intreduce a Wpic, use facts and definitions
to develop points, and provide a concluding
statement or section,

Wirlte narratives In which they recount a well-
alaborated event or shart sequenca of svents,
Include detalls to describe actions, thoughts,
and feelings, use temporal words to signal svent
order, and provide a sense of closure,

(B=gins In grade 33

With guidance and support from adults and
peers, focus on a tople and strengthen writing as
neaded by revising and editing.

With guidance and support from adults, use a
vanety of digital tools to produce and publish
writing, Including in collaboration with pers.

Farticipats In shared ressarch and wiiting
projects {e.g., read a number of books on a
single tople to produce a report; record sclence
obssrvations).

Recall Information from experiences or gather
Infarmation from provided Sources to answer a
question.

(B=gins In grade 4)

(Begins In grade 3
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Independent Practice
(Applying and Extending Knowledge and Skills)

Timeframe: 60 minutes

& PPT #28 - Identifying Lead Standards - Team Activity

lill

S

" rerman

1. ConductieadBtandardBelection@rocess@vith®ourl
staff.®ach@eam@villlvork@ogether®n@heir@Eradel
level.d

2. GivefeamiEmembersndividuallydimited@imed5&
minutes)®o@nakeBelections.B

3. Ask@llZeam@Enembers@oBhareheir@cores.?

4. IfBcores@ary@videly,Rliscuss@vhyEnd@vorkEoward?
consensus.l

5. CheckBelections@crossievelsfidearningffor@aps@ndd
overlaps.@

Prior to the training, participants were instructed to download the template for identifying lead standards from their
team folder in ANGEL. The template was populated with the standards from the grade level they chose and identified on
the Instructional Support Planning Guide developed by the directors following the Directors’ Orientation.

Instruct participants to work with their teams (programs) to identify the lead standards for the grade level they chose.
They may complete the template electronically and upload onto ANGEL.

They will identify lead standards from all strands (Reading for Information, Reading for Literature, Writing, and
Language) in the grade level they chose. They are to identify the leads within each strand.

Did you identify any new benefits and challenges after working through another grade level?
What did you experience working with your team?

Reiterate the following key points:

e  Move through the standards quickly as you are rating them; however, you may want to review all of them before
beginning to rate them.

e Astandard does not need to match all criteria to be a lead standard. You will pick standards that hold the most
weight with each criterion.

e Benchmarks may be a lead or supporting standard if they can be demonstrated in isolation from the other
benchmarks; however, they should be considered with the overarching standard that accompanies it.
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Timeframe: 5 minutes

Designing Coherent Units of Instruction

R PPT #29 - Designing Coherent Units of Instruction

Resource@o@nakedmportant@onnectionséimongl
standards@o@eflect@'realivorld”@emandsk

BecomesEhe@®rganizing®ool@round@vhichl
curriculumstuilt®

SIABGuide:@nitR-4E!

The next step in the process will be to design coherent units of instruction. You will be clustering standards into meaningful
units, which will become the organizing tool around which the curriculum is built. You will be bundling lead standards with
other standards from that content area in order to connect ideas that support and reinforce the teaching and learning of
the lead standards. You may bundle standards across strands. For example, a unit may contain standards from Reading for
Information, Writing, and Language or Reading for Literature, Writing, and Language.

_,) What do you see as some of the benefits for developing units of instruction?
Response may include:
1. Provides a roadmap for instruction
2. Sets goals and objectives that may be shared with the student
3. Provides students with a destination for reaching their goals.

R PPT #30- Designing Units of Instruction: Purpose

Designing@nits®fAnstruction’
Purposel

= Organizeslessons@roundiroader?
? ? * ? goalsEnd®bjectives.[@
B i M U = Focusesiime,®nergy,Bind&eaching?

appropriately.®

=

= Promotesthatural@onnectionsk :
among@tandards@o@nrichi
the@neaning@ndXontentfE
lessons.B Z '
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_ The purpose of a unit is to organize lessons into a sequence around broader goals and objectives. It helps instructors focus
"\ their time, energy, and teaching appropriately so that they are not attempting to cover too much in a short period of time.
Lastly, it promotes natural connections among chosen standards to enrich the meaning and content of the lessons.

Timeframe: 15 minutes
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Timeframe: 30 minutes

R PPT #31 - Designing Units of Instruction: Process

Designing@nitsBfAnstructions

Processi

=1
[H|
. Select@AeadBtandard@nd@lace@nolumnkl .kl

2. ldentify@connectingBtandards”’®hatBupport,@einforce,@nd&elate@ol
teaching@nddearning®hat@eadBtandardnd@lace@nEolumn2.kl

3. Determine@@ationaledorhisRluster,d.e.,Bvhy®heBtandards@onnect,?
andBlace@nEolumn3.2

4. Determine@vhetherf®rihototbuild@notherlusterdf@tandards@deadn
and@onnectingBtandards-o@ompletehe@nita

SIATUide:Unit2-158A67
Blankitemplate:Unit2-267

Refer to HO #6 - Template for Units of Instruction. Taken from Standards in Action: Innovations for Standards-
I% Based Education, Unit 2-15 & 16.

This will be the template that will be used to develop units of instruction.

, From your lead standards, you will choose at least one lead standard of focus and the standards that support your teaching

g of the lead standard. It is recommended that each unit contain no more than eight standards. Creating a unit helps you to
see connections among the different strands and the various standards within a domain. It’s a tool that you can use to
group standards so you are not trying to teach each standard separately. A unit will become your roadmap to develop a
series of individual lessons based on pieces of your supporting standards that will guide your student to demonstrate the
lead standard.

As you review steps 1-4, refer to the columns on the template.
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KYAE Common Core Standards PD FY 2012-2013

Handout #6

Template for Unit of Instruction

Content Area: Level:

Unit #: Title: Estimated Timeframe:

Lead Supporting Rationale for Supporting Resources |Sample Task
Standard(s) Standards Cluster Chapters and Page Numbers | OF Assignment

Adapted from: Standards-in-Action: Innovations for Standards-Based Education. (November 2009). Produced by U.5. Department of Education Office of Adult and
Vocational Education, MPR Associates, Inc, and Susan Pimentel, Inc. Unit 2-26 Appendix A.
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& PPT #32 - Designing Units of Instruction: Process (cont.)

@

5. AddBupporting@esources@nEolumnZ{drawdroma
AligningResourcesoBtandards).?

6. Add@BamplefaskBrzactivity@nEolumn® (drawdrom
Building®ampleBctivities).R

7. NameheRinit@nd@rovide@nBpproximatel
timeframeoritheRinit{e.g.,thumber®fiXlassi@eriods).kl

SIAGGuide:fUNit2-15M 68
Blankitemplate:[Unit2-26

Refer to HO #6 - Template for Units of Instruction taken from Standards-in-Action: Innovations for Standards-
Based Education, Unit 2-15 & 16.

Review steps 5-7.

Refer to HO #7 - Sample Unit of Instruction.

Review the example, thinking aloud through the process.

Refer to HO #8 - Unit of Instruction, ELA Example.

Review the example, thinking aloud through the process.

Units may last any lengths of time needed to cover the standards chosen.

“Think through the desired size of units - in terms of time and coverage of standards. Units should be large enough to avoid
missing important connections, yet small enough to encourage in-depth, focused exploration of an area of study, rather
than mere coverage of the standards. A good rule of thumb is to limit each unit to covering no more than eight standards.
Setting these parameters promotes consistency across groups and allows more mixing and matching of units” (Standards-
in-Action: Innovations for Standards-Based Education, Unit 2-15).

¢ You may have more than one lead standard, but it is recommended to have no more than eight standards total.

e The rationale for a cluster should explain why you chose the lead standard and how the supporting standards
support the lead.

o The sample task or assignment should not describe a single lesson but rather provide an activity that demonstrates
a student’s ability to reach the goals of the unit.

“As instructors design units of study, they bundle lead standards with other standards from that content area to connect
ideas that support and reinforce the teaching and learning of the lead standards. Organizing standards into curriculum
units helps instructors avoid the pitfall of simply moving down the list of standards one-by-one or dividing the standards
among instructional days, with regard to the varying learning demands of each standard “(Standards-in-Action:
Innovations for Standards-Based Education, Unit 2-4).
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KYAE Common Core Standards PD FY 2012-13

Sample Unit of Instruction

Content Area: GED Reading and Writing

Level: 3

Handout # 7

Unit #: 4 Title: Varied Viewpoinis Estimated Timeframe: 6 to 8 hours
lead Supporting Rationale for Supporting Sample Task
Standard(s) Standards Cluster Resources or Assignment
Chapters and
Page Numbers
IT-A.7 Compare and IT-A 7. Determine an author’s In this unit, students learn how to Resource X Students compare and contrast
contrast readings on the position (i.e.. what the authoris | investigate texts presenting various | Chapter xx. argumentative essays on whether
same topic and explain how | arguing). providing supporting perspectives on a topic of interest. | pages 43-51 taxes should be raised to support
authors reach different evidence from the text For each text, students first must schools. Analyze and evaluate
tanclus‘mns,!heginning with IT-DP.4. Evaluate the adequacy learn to identify _the author’s one essay as a class, another
each author’s stated N purpose, central ideas, and essay in small groups, and then
. of details and facts to achieve a - d N
position. specific purpose mmg details. as well as multiple e_ss:lg_is_w‘thm small
determine how well the author has groups of individually. Ask
IT-E.1. Compare (and contrast) | achieved his or her purpose. Resource X, students to present their findings
the central ideas. problems. or Chapter xx. to the class. A matnix is
situations from readings on a Students then are ready to pages 76-94 developed to compare and
specific topic selected to reflect a compare/contrast these aspects contrast key features across the
: across texts and arrive at their own
range of viewpoints. position on he topic. essays.

-3 Create multi- EL 4. Identify and use correct Once students have learned how Resource Y, Students write an argumentative
paragraph essays that ‘punctuation. authors’ lay out and support a Chapter xx, essay presenting their own
+include a thesis statement, -~ particular position. they are ready to| pages 12-20. position on whether taxes should
+ use logical organization, EL.5. Use correct capitalization. develop their own argument foror | 52-57 ‘be raised to support schools.

and EL.2. Identify and use correct against a proposition in a multi- Students develop a logical
+ make effective use of detail | verb tenses paragraph essay. The elements of argument. using facts and details
and evidence. EL3. Identify seven basic parts such an essay are explored. they.have gathered from their
- reading and from other
of speech (noun, pronoun, verb, | During drafiing and editing, _
adverb, adjective, conjunction, students engage in activities to experiences wilh the topic.
‘preposition). learn/review and apply standard
forms of capitalization, punctuation |
and grammar.
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Unit of Instruction- ELA Example

Content Area: English Language Arts

Handout #8

Level: 3" Grade (NRS level 2)

Unit#5 Title: Challenges Estimated Timeframe: 6-8 hours
Lead Supporting Rationale for Supporting Resources Sample Task
Standard(s) Standards Cluster Chapters and Page Numbers or Assignment

RL.3.3 Describe
characters in a story (e.g.,|
their traits, motivations
or feelings) and explain
how their actions
contribute to the
sequence of events).

RL.3.1 Ask and answer questions to
idemonstrate understanding of a
ltext, referring explicitly to the text.

R.L3.4 Determine the meaning of

ords and phrases as they are used|
in a text, distinguishing literal from
non-literal.

RL.3.5 Refer to parts of stories,

Idramas, and poems when writing

lor speaking about a text, using

terms such as chapter, scene, and
tanza; describe how each

lsuccessive part builds on earlier
ections.

R.L3.10 By the end of the year, read|
fand comprehend literature,
including stories, dramas, and
poetry, at the high end of the
lgrades 2-3 text complexity band
independently and proficiently.

In this unit, students will explore
a variety of literature in order to
lanalyze and describe various

Icharacters in each text. In order

[Choose various literary texts|
fthat meet the needs and
interests of your students in

ulum/PDF/G4-

Using a character traits
igraphic organizer, (e.g.,

http://www.fcrr.org/curri

be able to ask and answer
[questions in order to identify
[clues in the text, which will
lenable them to determine a
icharacter’s traits, motivation
fand feelings. Then they will
explain how the character’s
factions contribute to the
lsequence of events.

to do so, the students will first

fterms of the complexity
(i.e., lexile band 2-3™ grade
1450-790) and qualitative
felements such as levels of
imeaning, structure and
language conventions.

Examples:

Hamilton, Virginia. M. C.
[Higgins, the Great. New
York: Simon & Schuster,
1999.

iSarah Plain and Tall by
Patricia Maclachlan pages
38 & 39.

[5/45CpartOne.pdf)
istudents record examples
from the text such as a
character’s thoughts,
feelings, actions and
igoals. After these
lexamples have been
recorded, discuss with the
istudents the various
character traits that align

ith these examples using
fa list of character traits for
fa reference. Students
fthen add possible
character traits to the
igraphic organizer.

Adapted from: Standards —in- Action: Innovations for Standards-Based Education. (November 2009). Produced by U.S. Departme
MPR Associates, Inc, and Susan Pimentel, Inc.

5. Department of Education Office of Adult and Vocational Education, MPR Associates, Inc, and

W32 Write
Informative/explanatory

texts

to examine a topic and convey Hevelopment and organization are

ideas and information clearly.

a. Introduce a topic and group
related information together;

include illustrations.
when useful to aiding
comprehension.

b. Develop the topic with
facts, definitions, and details.

. Use linking words and
phrases (e.g., also,
another, and, more, but)
connect ideas within

categories of information.

d. Provide a concluding
statement or section.

hppropriate to task and purpose.

fpeers and instructors, develop and
trengthen writing as needed

by planning, revising, and editing.
W.3.7 Conduct short research projects
fhat build knowledge about a topic.

r gather information from print and

to  igital sources; take brief notes on sources|

fand sort evidence into provided
ategories.

3.1 Demonstrate command of the

fand usage when
furiting or speaking.

konjunctions.
1i Produce simple, compound, and
romplex sentences.

|-.3.2 Demonstrate command of the
lronventions of standard English
Fapitalization, punctuation, and
kpelling when writing.

1.3.2a Capitalize appropriate words in
itles.

konventions
When writing, speaking, reading, or
istening.
-3.3a Choose words and phrases for
fffect.

W.3.4 With guidance and support from
Instructor produce writing in which the

3.5 With guidance and support from

IW.3.8 Recall information from experiences|

lronventions of standard English grammar

3.1h Use coordinating and subordinating

3.3 Use knowledge of language and its

nce students are able to describe
eharacter traits, they wil then be able
0 choose a person that has faced
[many challenges in his/her life to
Fesearch and then utilize this
information to create an informative
pprece of writing.

bjects.

in order to do 5o, they must first be
fable to recall information from
fexperience and conduct research in
porder to organize and develop a writing|
plece. The writing piece should
Pemonstrate command of the

of standard English.

lassist students in using various
finformational texts and websites
0 gather information about their

tudents organize various facts

reating a timeline of
Information (e.g., timeline
Koftware-SmartDraw).

athered about chosen topic by
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Timeframe: 30 minutes

& PPT #33 - Designing Units of Instruction - Guided Practice

Designing®@
UnitsBfAnstructiond@Buided®racticel?]

Review the slide.
* Instruct participants to work with their teams to begin to develop a unit of instruction from their lead standards.

After 30 minutes, ask participants if they have any questions or comments.
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Timeframe: 10 minutes

A PPT #34- Designing Units of Instruction - Team Activity and Helpful Reminders

Designing@nits@fAnstructionl

TeamBActivity®R[
HelpfulReminderspk

ReviewEheBprocessHor@levelopinginits®fnstructiond

=)

=]

Compile@bist®flleadBtandardsofise@oRevelopinits®ffnstruction.B

w =

Set@arameters@oRnsure@onsistencyfor@nixing@ndiEnatchinginits.?

&>

Plan@vorkiime.

o

Decide@n@dvancethow®obrganize®he@vorkased®niheRontentBEtrengths@ach
instructorirings.?

o

Keepln@nindihe@cademictheedsHoritheBtudents@vhore@urrently@nrolled.Bl

~

Think®hroughZheRlesiredBize®fAinits—inEermsdfEimeEnd@overage®fBtandards.?

Think®hrough@&eviewZndBharingrocess.?

ERS

Review the slide.

R PPT #35- Next Steps

NextBtepshk

Fouriveeks?

*  Fromi&hefeadBtandardsiouddentified@vithin®he@EradedevelDfFour?
choice,@evelopFourinits®finstruction®

¢ Upload®heinitsi@ndouream#older®nEANGEL.R

* Refer®oFourlinstructionalBupport®lanning@uide
FaceB@-to-faceBessionBAnit2BE

* LessonBtudies@nddessonilansk

Team®BctivityERUnit2BR
FourleeksHollowing®heXaceRtoR-faceBession?
* Develop@iessonBtudy@nddessonBlani
¢ Onelteam@nemberteacheshedesson@vhile®theream@nembersbserved
* Revisehelllesson®

Review the slide.

e Participants will return to their programs and work in teams to develop four units of instruction. They will have four

’3 weeks to develop the units. They will post the units in a folder in the ANGEL course shell. Coaches are available to
provide support and resources in the development of the units. Coaches are also available to provide feedback on unit
drafts, so that revisions can be made before posting.
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Closure
(Bringing it all Together)

Timeframe: 20 minutes

& PPT #36- Questions and Reflections

Questions and Reflections

What is the correlation between lead standards and creating units?
What is the purpose of creating units of instruction and how does it relate to lead standards?
How does designing units focus your lessons?

Accept random responses from participants.

*  Gives you a roadmap for achieving student outcomes (preparing students for the GED® 2014 and college and
career).

*  Makes teaching the standards manageable

e C(Clusters standards together for holistic learning

Refer to HO - Exit Slip.

Provide each participant with an Exit Slip. Ask that they complete it and hand it in before they leave.
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List three ways idenfifying leod shondaords Lesamning Commmuenity #
and developing vnits of instruction will P
impaoct how we deliver lessons.
Marme:




